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EXAMPLE 
• An instructor recently redesigned his curriculum to 

include more probl em -based l earni ng. He chose to 
build his units using a relatively simple m odel with 
four steps: 

1. The Problem 
2. Initial Analysis 
3. Research 
4. Reporting 

When the Learning Model was introduced, he 
despaired at the thought of redesigning the course 
yet again. However after examining Learning 
Model principles, he quickly realized that there 
was no inherent contradiction between his 
problem-based course and the Learning Model. In 
fact, his problem-based classroom was enhanced 
as he adapted the syllabus to refine preparation 
assignments (Prepare). He reviewed his grading 
 r ubri cs to emphasize student engagement with 
the problem and made sure that the analysis and 
 r esearch were done in a collaborative way (Teach 
 One Another). Finally, he added a reflective 
element preceding the report as the final 
assessment (Ponder/Prove). 

• As an instructor gifted in experiential learning 
tried to adopt the Learning Model, she resisted 
throwing out her very successful strategy. 
For years, she had used the following model and 
she had little desire to design her course any other 
way for fear of decreasing its effectiveness: 

She later came to see that her current approach 
aligned with the Learning Model process. When a 
student asked her about the use of the L earni ng   

PURPOSE  
The Learning Model articulates a simple framework 
to strengthen the educational efforts of our campus 
community. This tool explores ways in which the 
Learning Model can inform diverse course design 
models and various teaching strategies. 

DESCRIPTION  
The simple three-part process described in the 
Learning Model dovetails with almost any model 
used for cour se design. The model also provides a 
common language to discuss learning and teaching 
across all disciplines at BYU-Idaho. 

The learning processes Prepare, Teach One Another, 
and Ponder/Prove are grounded on gospel principles 
of personal agency. When students act and later 
contemplate their learning, that use of personal 
agency invites the Spirit. The three process steps 
reflect principles of: 

1. Proactive responsibility 
2. Active engagement & shared accountability 
3. Reflective application 
4. Authentic assessment 

While the steps of the process are not a teaching 
strategy in and of themselves, they inform the 
strategic use of structured in-class teaching 
activities. 

Scholars have identified four key principles of 
instruction which are supported by almost all 
instructional theories and models. 

1. Activation of prior experience 
2. Demonstration of skills 
3. Application of skills and 
4. Integration of these skills into real-world activities 

While articulated differently, it is easy to see 
similarities between the Learning Model 
assumptions and these instructional principles. 

The following examples will illustrate similarities 
between the BYU-Idaho Learning Model and other 
common models of learning and teaching. 

https://www.byui.edu/learning-and-teaching/instructional-tools


 

 
 

   
 

  
 https://www.byui.edu/learning-and-teaching/instructional-tools 

©Copyright 2016 BYU–Idaho           06/22/16 

 

 Model i n the cl ass, she explained it to this effect: 
The concrete experience may be seen as 
preparation for abstract learning; observation, 
reflection, and forming concepts are aspects of 
Teach One Another and Ponder; and testing in new 
settings is simply proving or assessing the learning. 

The Learning Model process can enhance course 
design through a variety of approaches. It can also 
help structure individual class activities as illustrated 
in the following situations. 

• An instructor with many years’ experience in 
 di scussi on-based lear ni ng assigns students to 
submit several questions on the reading material 
as a ”ticket” for entrance into the classroom 
(Prepare). The questions are quickly written on the 
class whiteboard. Students are then called on to 
lead part of the class discussion on answering one 
or more of the questi ons (Teach One Another). 
Before moving on, the student discussion leader is 
given the opportunity to verbally summarize her 
understanding of the answer (Ponder/Prove). 

• A math instructor who uses worksheets as 
homework posts the answers (not the solutions) 
online the day before class. As part of the 
homework, students are expected to correct their 
work and identify problems before class (Prepare). 
In class, students are given 10 minutes to confer 
with peers at their table (Teach One Another). 
Finally, an in-class quiz is given on the homework 
before moving on to new material (Ponder/Prove). 

• An instructor posts PowerPoint slides online 
before class and has students identify the key 
points of the material in an onli ne qui z (Prepare). 
In class, pairs of students are called at random to 
explain each slide and its connection to the 
previous slide. The instructor coaches and fills in 
material as needed (Teach One Another), but 
allows for pauses before coming to the rescue 
(Ponder). Students are given a homework 
assignment relevant to the material (Prove). 

• An economics instructor uses a Readi ness 
 Assuranc e Pr oce ss during the first 10 minutes of 
each class. Students are given short individual 
quizzes on their reading (Prepare). Before grading 
the quiz, the instructor groups students and has 
them discuss their answers until they arrive at a 

group consensus (Teach One Another). Both 
individual and gr oup scor es are recorded (Prove). 

In each of these cases, the instructional strategy 
assists students as they apply the Learning Model. 

TIPS 
• Focus on principles. As your understanding of the 

Learning Model deepens and as you experiment 
with new teaching strategies, do not get caught up 
in semantics. Many effective instructional 
strategies are based on similar principles, but use 
different vocabulary. 

• Deepen the process. Learning can be deep and 
multi-layered. Aspects of the process can be 
present simultaneously and work at different 
levels in and out of class. 

PITFALLS 
• Not all strategies work. Just because various 

instructional strategies help students apply the 
Learning Model doesn’t mean that any strategy 
will do. As your experience with the Learning 
Model deepens, use the model to evaluate your 
teaching and guide innovation. 

• Failure to adapt. When many instructors find an 
instructional strategy that works, they tend to use 
that most rather than allowing for different 
strategies in different circumstances. 
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